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Innovative organizational learning 
environment for teachers  
 

 

•Workplace learning of school leaders 

 

•Distributed leadership, and necessary 
structure and culture in schools 



Workplace learning of school leaders 

• Importance of school leaders for improving learning outcomes 

• Increase of formal measures (e.g. formal training courses, 
registration systems) 

• Some research about training courses, little is known about 
incidental and non-formal workplace learning of school leaders 

Research questions: 

- What learning activities in the workplace do school leaders in 
secondary education value most? 

- What work-related questions incite school leaders to participate 
in these learning activities and what learning outcomes (i.e., 
competencies) do they achieve? 

 

 

 

 

Hulsbos, A. F., Evers, A. T., & Kessels, J. W. M. (2016). Learn to Lead. Mapping Workplace Learning of 

School leaders. Vocations and Learning,9(1), 21-42. http://link.springer.com/article/10.1007%2Fs12186-

015-9140-5 
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Distributed leadership: Good practice: Secondary 
school Vathorst College¹ 

 

 

 
 

• Amersfoort (Centre of The Netherlands) 
• 971 students 
• 110 employees (89 teachers) 
• Head master, deputy head master,  

 section leaders, coordinators  

¹Hulsbos, F. A., Van Langevelde, W. S., & Evers, A. T. (2016). Combining forces. Distributed 
Leadership and a professional learning community in primary and secondary education. 
Heerlen: Welten Institute- Open University of The Netherlands. 

 



Distributed leadership 

• Distributed leadership: 
 

 

 

 

 

 

 

 

 

 

• School leader 
- Receptive, supportive and has trust in teachers’ 

professionalism 
- Ambitious and decisive  
- Clear vision as a continuous process 

 



Organisational factors: Structure: learning houses 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

• Autonomy for teams of teachers 
• Thematic education 

• Necessitate teachers to collaborate and improve 
• Subject teams (coordinates) 



Organisational factors: Culture 

 

 

 
 

• Supportive atmosphere  

• Stimulates informal collaboration 

• Open culture and trust  
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Teacher autonomous behavior: the 
development of a measurement instrument  

• Teacher autonomous behavior defined as “the influence of teachers to organize 
their work activities” 

 

• Based on literature study the following categories have been defined: 

1) Primary work processes in class 

2) Curriculum implementation 

3) Participation in decision making 

4) Professional development  

• In total 20 items 

• Survey among 1111 teachers in primary, secondary and vocational education  

• Exploratory and confirmatory factor analyses confirmed 4 factor structure 

• Reliabilities of 4 factors (or subscales) were good (Cronbach’s alpha between .86 
and .94) 

 

 

 

 

Evers, A. T., Verboon, P., & Klaeijsen, A. (accepted). The development and validation of a scale measuring 

teacher autonomous behaviour. British Educational Research Journal 
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Teachers’ learning/professional development at 
work: the development of a measurement 
instrument  

• Learning at the workplace defined as “participation in learning activities at work” 

• Based on literature study the following categories have been defined: 
 

   1) Keeping up-to-date: reading 

   2) Keeping up-to-date: participation in work-related training  

   3) Experimenting 

   4) Reflecting and asking for feedback 

   5) Collaborating with colleagues with the aim of improving lessons 

   6) Collaborating with colleagues with the aim of improving school development 

• In total 21 questions 

 

• Survey among 695 teachers in primary and secondary education 

• Exploratory and confirmatory factor analyses confirmed 6 factor structure 

• Reliabilities of 6 factors (or subscales) were sufficient to good (Cronbach’s alpha 
between .67 and .80) 
 

¹Evers, A. T., Kreijns, K., & Van der Heijden, B. I. J. M. (2016). The design and validation of an instrument to 
measure Teachers’ Professional Development at Work. Studies in Continuing Education, 38(2), 162-178. 
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Learning outcomes: teachers’ learning at work strongly 
related to professional expertise and personal flexibility 

 

• Outcome of path analysis¹:  

 

 

 

 

 

 

 

 

¹Evers, A. T., Van der Heijden, B. I. J. M., Kreijns, K., & Vermeulen, M. (2016). Job demands, 
resources and flexible competence: The mediating role of teachers’ professional development at 
work. Journal of Career Development, 43(3), 227-243. 
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Teachers’ learning at work 
Reading, work-related training, 
reflecting and asking for feedback, 
experimenting, collaborating improving 
lessons and school     

Outcomes of teachers’ learning at work 
Professional expertise and personal 
flexibility (flexible competence) 

.74 



Teachers’ innovative behavior: a review study 

• Teacher innovative behavior relevant because e.g. new technologies and to 
set example for others 

• Teacher innovative behavior was defined as a self-initiated, three-stage 
process: (a) intentional idea generation, (b) idea promotion, and (c) idea 
realization 

• Research question: What individual, demographic, and organizational 
factors influence teachers’ innovative behavior? 

• Method: systematic review study 

• Some results and conclusions: 

- Self-efficacy, attitude, motivation and beliefs (personal); environmental 
support and resources (organizational) are key variables influencing 
innovative behavior. 

- Need for more theory-driven and longitudinal studies, exploring the 
interplay between factors 

  
 Thurlings, M., Evers, A.T., & Vermeulen, M. (2015). Toward a Model of Explaining Teachers' Innovative 

Behavior. Review of Educational Research, 85(3), 430-471. 
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Thank you for your attention 

 

 

•Questions? 
 

 

• Contact: 

arnoud.evers@ou.nl 
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